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The Center

Every child has the capacity to succeed in school and in life. Y et far too many children,
especialy thosefrom poor and minority families, are placed at risk by school practicesthat are based
on asorting paradigmin which some studentsrecel ve high-expectationsingruction whiletherest are
relegated to lower quality education and lower quality futures. The sorting perspective must be
replaced by a“talent development” model that assertsthat al children are capable of succeedingin
arich and demanding curriculum with appropriate assistance and support.

The mission of the Center for Research on the Education of Students Placed At-Risk
(CRESPAR) isto conduct the research, development, evaluation, and dissemination needed to
transform schooling for students placed at risk. Thework of the Center isguided by three central
themes — ensuring the success of all students at key devel opment points, building on students
personal and cultural assets, and scaling up effective programs— and conducted through seven
research and development programs and a program of institutional activities.

CRESPAR is organized as a partnership of Johns Hopkins University and Howard
University, in collaboration with researchers at the University of Californiaat Santa Barbara,
University of Cdiforniaat LosAngeles, Universty of Chicago, Manpower Demonstration Research
Corporation, University of Memphis, Haskell Indian NationsUniversity, and University of Houston-
Clear Lake.

CRESPAR is supported by the National Institute on the Education of At-Risk Students
(At-Risk Ingtitute), one of five institutes created by the Educational Research, Development,
Dissemination and Improvement Act of 1994 and located within the Office of Educationd Research
and Improvement (OERI) at the U.S. Department of Education. The At-Risk Institute supportsa
range of research and devel opment activities designed to improve the education of studentsat risk
of educationa failurebecause of limited English proficiency, poverty, race, geographiclocation, or
economic disadvantage.



Abstract

This project analyzes data from the parent component of the National Educational
Longitudinal Sudy of 1988 to investigate changes in family educationa involvement between
students’ eighth and twelfth grades. Findings show that the patterns of parental involvement in
adolescents’ education change between thetwo grades. During high school, parentsbecomeless
involved with monitoring students’ individual behaviorsand more concerned with their learning
opportunitiesat school. By students' eighth grade, nearly dl parents had postsecondary expectations,
but few had taken specific actionsto securefundsfor college. During adolescents senior year inhigh
school, most parents report frequent discussions with them concerning postsecondary schools. At
that time, parentsa so report that they have some knowledge about financial aid. A high proportion
of twelfth graders parents expect to financethe r child’ sfurther education through scholarships and
grants, but fewer had gpplied for such programs before students high school graduation. Consstent
between-gradedifferencesexist inthewaysinwhich parentsfrom different racial/ethnic backgrounds
get involved with their adolescents’ education and intheir gpproach towardsfinancing postsecondary
education.

Overdl, findingsindicate that many parentsare willing to participate in the school buildings
andinthedecison-making processes of high schools. They would aso greatly benefit from guidance
in their efforts to secure funds for postsecondary education.
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| ntroduction

Theroleof parentsin managing children’ seducationa experiencesat homeand at school has
long been considered critical for children’s successin school. However, it isonly recently that
researchers have begun systematic and extensive investigations of parental involvement beyond the
early yearsof schooling. Recent research hasinvestigated parents' involvementin students education
during themiddle grades. Thisstudy expandsthat research by examining parents involvement in high
school and by tracing continuity and changein parentd involvement between the middle gradesand
the last year of secondary education.

Background

Prior research hasestablished that family involvement in children’ seducation isan important
factor for student success. Earlier studies focused on the role that parents play in increasing the
learning opportunitiesand the success of studentsin eementary education. Morerecently, important
advances have been madeinthetheoretical conceptualization of parental involvement andinthe
empirical investigations that extend from the elementary to the secondary school grades.

Conceptualizing Parental I nvolvement

Thisstudy conceptudizesparents' involvement in school and family-school connectionsfrom
asocid organizationd pergpective developed by Epstein (1990). This conceptudization isbased on
atheory of overlgpping spheres of influencewhich focuses on the complex interrdationships of family,
community, school, and peer groupsasthey affect student’ swell being and academic performance.
Schoal, family, and community partnershipsinclude practicesinitiated by parents, educators, or other
community members. These practices may occur at school, at home, or in the community and they
reflect six different types of family involvement (Epstein, 1990, 1992; Epstein & Lee, 1995).

Typel: Refersto basic parenting obligationsfor the child’ shealth, safety, and preparednessfor
school and for providing positive home conditions that support educational progress.

Typell: Referstothebasic obligationsof schoolsto communicate with familiesregarding school
programsand student’ s progress (such as communi cationsthrough memos, notices, report cards, and
conferences with parents).



Typelll: Referstoparents participation in volunteering at school (such as assisting teachers,
adminigtrators, or studentsin classrooms) and in participating in school activitiesand events(such
as student performances, sports, and other events).

TypelV: Refersto parenta involvement in student’ slearning at home, to parent-child-initiated
requests for help, and to teachers' ideas about parents’ involvement in home learning activities.

TypeV: Refersto parentd involvement in decison-making activities at school (such as participation
in Advisory Councils, parent-teacher organizations, parent advocacy groups, and other school,
district, or state level educational committees).

TypeVI: Refersto school and parent collaborations with communities and other community
agenciesthat enhance the learning opportunities of children (such as programs for after-school care
or health care, cultural events, and community services).

The significance of thetheoretical perspective of overlapping spheres of influenceliesnot
only intheidentification of the different types of parentd involvement, but o in the recognition thet
parents’ involvement in children’s education and family-school connectionsis not static, but isa
complex phenomenon that isinfluenced by characteristics of the overlgpping spheres of influenceand
the nature of theparticipants’ interrelationships. Parental involvement may therefore vary by factors
such as students' age and grade level, socia background and experiences of families, and school
policies(Epstein, 1992). Thisperspective pointsto theimportance of expanding existing knowledge
of how family involvement and student life change from the middle gradesto high school, of what
factorsinfluence any observed changes, and of their effects on student progress.

Previous Resear ch Findings

Researchers over the past fifteen years have sought to explore the nature of parents
involvement intheir children’ seducation at homeand at school in order to establish effectivepolicies
for family-school programsand practices. Thefindings not only led to the devel opment of the above
typology by Epstein, but also challenged commonly held assumptions about the effects of socia
background on the levels and effectiveness of family-school partnerships.

A number of research studiesshow that parentd involvement in children’ slearning ctivities
positively influencesther level s of achievement and motivationto learn (Epstein, 1992). Other Sudies
confirm that families of higher socioeconomic background and higher levels of education have higher
and moreeffectivelevelsof parentd involvement (Lareau, 1987; Baker & Stevenson, 1986; Useem,
1982). Familiesfromdifferent socid classand race/ethnic backgroundsa so engagein different types

2



of parentd involvement which have varying effects on sudent achievement and well being (Schneider
& Coleman, 1995).

A second line of research pointsto theimportance of school practicesininvolving dl families
and helping students succeed in school (Epstein 1990). Findings from those studies show that
minority parents can be successfully involved in their children’ s education and that school and teacher
interventions help these families succeed (Epstein, 1990, 1992).

Parenta involvement dramatically declines as studentsenter the middle gradesand even
more so as they enter high school. Data from the public use files of the National Educational
Longitudinal Study of 1988 (NEL S:88) greatly enhanced the study of parental involvement in
secondary educetion. Thelongitudina nature of thisnationa survey of eighth graders, their parents,
and their school s provides the necessary datato study patterns of parental involvement over time.
The first two waves of the study produced important research findings concerning parental
involvement in the middle grades and the early years of high school.

Todate, most of theresearch using the NEL S:88 data set has been conducted using the base
year surveysat the middle school level. Thefindingsreved that most parents aretrying to supervise
and guide their children during the middle grades, but with limited ass stance from schools. Asa
result, families are functioning, but struggling. They are more likely to supervise and set rules about
activitiesthat familiestraditionally control ( such asdoing family chores) than about activitiesfor
which they lack information (such asimproving report card grades). Parents report a serious lack
of communicationfrom schools, and thefamilies, themselves, contact theschool sinfrequently. A big
proportion of middle grade students and their familiesareisolated from or unconnected with their
schools and are uninformed about students' progress and their school’ s programs. It seemsthat few
middleschoolshave comprehensive programsfor parental involvement and few parentsvol unteer
a school (Epstein & Lee, 1995). Studies suggest that if middle schoolswereto creete programsthat
encourage school-family contactsand guide parents' interactions, morefamilieswould participate
inschoolsand would be ableto guidetheir childrenintheir learning efforts (Epstein & Lee, 1995).

A study by Lee (1995) uses datafrom the base year and first follow-up surveysof NELS.88
to compare parental involvement between the eighth and tenth grades. The study produced valuable
information concerning the extent of continuity in parental involvement between middle gradesand
high school. Family involvement in students' education declines as sudents move from the middle
grades to the early years of high school. However, some parents continue their high level of
involvement. Despite changesin school environmentsand policiesthat comewithtransferringtoa
high school, those parentswho were highly involved in the middle gradestend to continue their



involvement in high school aswell. In fact, the effects of socia background characterigtics (such as
SES, race/ethnicity, and gender) on levels of parentd involvement in the tenth gradeareminima in
comparison to the effects of prior parenta involvement. Race/ethnic differencesin types of parenta
involverment continueto exist inthetenth grade. African American parentsaremost likely to conduct
family discussions, attend school meetings and contact teachers. Asian American parentsare least
likely to participate in school visits and volunteering, but are smilar to White and Latino parentson
other types of involvement (Lee, 1995).

Although the study by L ee produced valuabl e information concerning trendsin parental
involvement over timeand effects on student progress, it was limited by the type of dataavailable
a thetimeof anadyss. Parentswerenot interviewed again in the first follow-up of the NEL S:88 study
when their children reached the tenth grade. Therefore, tenth grade information is based not on
parents’ responses, but on students’ reports concerning their parents' behaviors and practices.
Anaysesof datafrom parentsareimportant for validating the abovefindingsand continuing thisline
of research to the last years of high school.

The present study seeksto further existing knowledge of parental involvement in students
education during high school. It extendsthe work of Lee (1995) in two important ways. Fird, it uses
the second follow-up study of NEL S:88, which provides data during students' senior year in high
school. Second, it usesinformation from parents who were interviewed again in the second follow-
up. Thus, the study compares parenta involvement from themiddle gradesto thelast year of high
school, with datafrom parentsat both pointsof time. More detail ed information on the data source
and the analytical strategies used is provided in the section that follows.

Data and Methods of Analysis

The dataused for this project come from amagor longitudina pand study sponsored by the
National Center for Education Statistics. The National Educational Longitudinal Study
(NEL S:88) was conducted to explore student progressfrom theeighth grade through high schoal,
college, and the work force.

The Base Y ear study isbased on arepresentative sample of the nations eighth gradersin
1988 and conssts of student, parent, teacher, and school administrator surveys. The First Follow-up
study conducted two years|later in 1990 included three of the four groups— students, teachers, and
school administrators. The parent survey was not repeated at thistime. In the Second Follow-up,
conducted two yearslater in 1992, al four component groups were re-interviewed. This report



analyzes datafrom the Base Y ear and the Second Follow-up parent surveys. The sample conssts
of more than 15,000 parents who were followed from 1988 to 1992. The large size of the sample
anditslongitudinal design make NEL S:88 arich and important data set that can be used to address
many questions about nationd patterns of parenta involvement and its effects from the middle grades
to high school and beyond.

Because the main objective of this study isto compare parental involvement between the
eighth and the twelfth grades, analyses use data from the sub-sample of 13,580 parents whose
children remained in school through thetwel fth grade. Parentswhose children dropped out of school
arenot included in thisstudy. All data presented here are based on this sample, weighted by the
gopropriate sampling weight (F2PANLWT). To dlow for tests of statistical Sgnificance, theweight
has been standardized (F2PNWLT/mean F2PANLWT).

The second objective of thisstudy isto identify clusters of variablesthat can be combined
into different indices of parenta involvement. Each parent questionnaire includes agrest number of
questionsthat can be considered asindicators of parental involvement, many of which areuniqueto
the eighth and twelfth grades. The construction of these indicesisimportant for between-grade
comparisonsand for future andysesthat will investigate the effects of parentd involvement on student
outcomes. For the purpose of index construction, factor analyseswere conducted separately for the
base year and second follow-up data. Appendices A, B, C, and D provide more detailed
information on the factor analyses.

Resear ch Findings

Thisstudy begins by identifying variables common to the eighth and twelfth grade parent
surveys. Unfortunately, identica variablesfor typesfour through Sx of Epstein’ sparentd involvement
typology are not included in both surveys. For this reason comparative anayses are conducted for
parentd involvement types onethrough three and for parental satisfaction with school only. The study
continues with the construction and comparison of parental involvement indices between the two
grades.

In Part 1, we examine the common variablesin the Base Y ear and Second Follow-Up parent
surveys, including aseparate examination of race/ethnic differencesin parent involvement by grade.
InPart 11, we examine college-rel ated parent involvement, again including a separate examination
of race/ethnicdifferences. In Part [11, we report on factor anaysesthat createindicesthat represent
each type of parental involvement in Epstein’s (1992) typology, and then examine race/ethnic
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variationsintheseindices. Findly, inPart 1V, wecreateindicesof college-related parent involvement
and examine associations between eighth and twelfth grade.

|. Parental | nvolvement: Common Variablesin
Base Year and Second Follow-Up Parent Surveys

Parental I nvolvement Type |: Parenting and Child Rearing

Between the eighth and twel fth grades, most parents continueto maintain rulesfor sudents
keepingtheir grade point average. By thetwelfth grade though, asignificant proportion of families
have dropped rulesfor teens homework and daily discussions concerning school activities(Table
1a, “All” columns). These changes do not mean that parentslose interest in their children’s education.
Indeed, from two-thirdsto three-fourths of twel fth grade parents maintain family rulesand behaviors
for teens about high school. Moreover, their educational expectations increase as their teens
approach high school graduation. Although the percentagesdo not include parentsof studentswho
dropped out of school, the comparisons of those who remained in school aretelling. A higher
proportion of parents expect their children to receive post-baccalaureate degrees (MA or
professona degrees) inthetwdfth thanin theeghth grade (Table 1b, “ All” columns). Parents may
actudly place grester importance on managing their child’ seducationd experiences astheir child gets
closer to high school graduation. Thisisindicated by their participation in decisions concerning
selection of high school courses and additional educational expenses.

In the eighth grade, 48% of parents expected that their teens would make their own
coursework sdectionsin high school (Table 1¢, “All” columns). By the twefth grade, 41% of parents
reported that their teen made course sel ections on hisher own. About 53% of the parents reported
that they wereinvolved in course selections, either by discussing this matter with their teen or by
equally participating in these decisions. The percentage of parents who reported private school
spending almost tripled from the eighth to the twelfth grade (Tables 1d, 1e, “All” columns).



Table la: Parental Rules and Communicationswith Child by Grade

Eighth Grade

Twelfth Grade

Asian | Latino Afru_:an White All Asian Latino Af”(.:an White All
American American
Per cent with family rules about maintaining grade average
74 77 84 69 72 I 70 80 84 68 71
Per cent with family rules about doing homework
89 94 95 91 92 I 78 88 90 77 79
Per cent who talk to child about school regularly
70 72 78 84 82 I 54 53 60 64 62
Average percent of total parent sample
3.7 7.7 12.2 76.4 100 % 3.7 1.7 12.6 76 100%
Average N 11,221 11,121
Source: Survey of Parents, NEL S:888 Base Y ear and Second Follow-Up
Table 1b: Parental Educational Aspirationsfor Child by Grade
Eighth Grade Twelfth Grade
Edu'catlon Asian Latino Afrlqan White All Asian Latino Afrlqan White All
Aspired Ameican Ameican
High School ¢, 12% 11% 10% ||| 10% | 7% 1% 2% 3% 3%
or Less
Some 15 31 25 25 25 9 13 13 18 17
College
B.A. 36 28 39 44 42 38 37 31 41 39
M.A. or 16 12 11 12 12 26 24 23 22 23
equiv.
M.D., : Ph.D. 27 16 13 9 10 30 24 30 15 18
or equiv.
Average %
of total 37 7.7 126 76 |||200% | 37 7.7 126 76 ||| 200%
parent
sample
Average N 11,439 11,441




Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Table 1c:Eighth Grade Parents' Reports of Involvement with Cour se Selection

Who will decide/decides about high school cour se selections

Asian Latino A'?r:reir(i:i;n White All
Student 52% 52% 48% 48% 48%
Teacher/counselor 22 24 25 24 24
Parent 21 21 24 25 25
Others 5 3 3 3 3
§;$?g$ ;femta] 37 76 121 76.6 100
AverageN 11,049

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Table 1d: Twelfth Grade Parents Reports of I nvolvement with Cour se Selection

Who decides about high school cour se selections

. . African )
Asian Latino ] White All
American
Teen alone 49% 61% 54% 36% 41%
Teen with parent 27 21 20 37 33
Teen/parent equally 18 11 19 21 20
Parent alone or
, 6 7 7 6 6
with teen
Average % of total
3.7 7.7 12.6 76 100
parent sample
AverageN 11,305

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up




Table 1e: Additional Educational Expenses by Grade

Eighth Grade I Twelfth Grade

asan | Latino | AT yhite || A | ASEN | Latino | AT 1 wite |f] - Al
Private School

15% 8% 3% 8% 7.5% I 27% 20% 18% 20% 20%
Tutoring

9 4 3 5 5 I 9 6 4 5 5

Average percent of total parent sample

3.76 7.64 12.6 76 100% 36 7.7 13.25 75.6 100%
Average N 10,360 10,753

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Parental I nvolvement Types|| and I11: Parent/School Communications about
School Programs and Student Progress, and Volunteering at School

School-initiated contacts with parents tend to be different in high school than inthe middie
grades. Fewer parentsreport that theschool contacts them about their child’ sacademic performance
or behavior inthetwefth thanin the eighth grade (Table 2a, “ All” columns). However, amuch higher
proportion of parents report that the school contacts them about their teen’ sacademic programs and
about doing volunteer work in the twelfth than in the eighth grade.

Parent-initiated contacts about academic programs and volunteering areaso higher in high
school thaninthemiddle grades (Table 2b, “ All” columns). Overdl, the big changein parent/schoal
communication between the two school grades occursin communi cations about parents’ involvement
in academic choicesand school activities. Levels of communication about students’ individual
progressdo not change much between the two grades. By twelfth grade, 41% report contacting the
school about volunteering and 46% report contacting the school about the school’ s academic
program.




Parental Involvement in School
Typell Indicators

Table 2a: School-initiated Contactswith Parentsby Grade

Eighth Grade I Twelfth Grade
Asian | Latino Apr\'r:reir(i:ign White All I Asian | Latino A'?rzreir(i:ign White All

Per cent of parents contacted about student’s academic performance

66 71 69 67 68 I 47 55 47 53 52
Percent of parents contacted about school’s academic program

40 37 36 36 37 I 38 41 43 44 44
Per cent of parents contacted about student’s school behavior

19 29 39 24 26 I 16 19 26 18 19
Percent of parents contacted about doing volunteer work

31 24 30 36 34 I 50 43 51 59 56
Average percent of total parent sample

3.6 75 123 76.5 100% 3.6 7.7 12.5 76 100%
Average N 11,177 11,359

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Table 2b:Parent-initiated Contacts with School by Grade

Eighth Grade I Twelfth Grade

Asian | Latino A'?T:reir(ijign White All I Asian | Latino A'Ar\r:reirciign White All
Per cent who contacted school about doing volunteer work

18 16 19 24 22 I 33 32 35 43 41
Per cent who contacted school about student’s academic per formance

43 54 53 55 54 I 41 54 61 53 53
Per cent who contacted school about school’ s academic program

76 68 76 69 35 I 40 41 51 46 46
Average percent of total parent sample

3.6 74 12 76.9 100% 3.6 1.7 125 76.1 100%
Average N 10,945 11,351
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Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Parental Satisfaction with School

The degree to which parents are satisfied with their child's school does not change much
between the eighth and twel fth grades. In both the middle grades and high school, the mgjority of
parents are satisfied with their children’ s preparation for college. Parents seem to be alittleless
satisfied with schools' priority on learning, school standards, and parental involvement in school
policy in the twelfth grade than the eighth grade (Table 3, “All” columns).

Table 3: Indicators of Parental Satisfaction with School By Grade

Eighth Grade I Twelfth Grade
Asian | Latino Afrlc_an White All Asian Latino Afr|(_:an White All
American American
School places high priority on learning
itéroe”egly 45% | 35% 36% 5% ||[36% f 37% | 36% 27% 32% ||| 31%
Agree 48 58 56 58 58 56 63 59 57 58
School’s standards arerealistic
&Ar;’fge'y 2% | 20% 25% 19% ||[20% | 19% | 17% 18% 19% ||| 19%
Agree 17 71 66 71 71 68 68 67 68 68
Student’sare prepared well for college
itéroe”egly 21% | 19% 21% 14% |||16% | 25% | 17% 19% 21% ||| 20%
Agree 58 58 53 62 61 60 63 57 55 56
Par ents have adequate say in school policy
Strongly || 1505 | 1206 10% 7% 8% | 10% 7% 7% 7% 7%
Agree
Agree 67 59 56 55 56 59 58 52 50 51
Parentswork together in supporting school policy
itéroe”egly 16% | 15% 15% 1% ||| 2% | 12% 9% 9% 10% ||| 10%
Agree 69 63 64 64 64 62 60 58 58 58
Average percent of total parent sample
3.6 7.6 12.2 76.6 100% I 3.6 7.7 12.6 76 100%
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11,273 ||

" Average N || 10,986 I
Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

12



Ovedl, themgority of parentsreport high levels of satisfaction with their child’ sschool in
both grades. Although more parentsreport that they have at |east some communicationswith their
teen’ sschool inthetwel fth thanin the eighth grade (Table 23, b), parentsare somewhat less satisfied
with their child’ shigh school than they werewith their middle grade school. The one aspect that
parentsare least satisfied with istheir rolein school policy. About 36% of eighth grader parentsand
42% of twelfth grader parentsfdt that they did not have an adequate say in school policy (Table 3,
“All” columns). In addition, about one-third of parentsare not satisfied with the degreeto which
parents work together to support high school policy. These datashow that asignificant number of
parents desire higher levels of input and participation in school policies, especially in high schools.

Summary

As students progressed from the eighth to the twelfth grade, some changes occurred in
parental involvement at home and at school. Asteens gain maturity and approach high school
graduation, parentstend to belessinvolved with their daily behavior and activities. Possibly because
they increasethelr educationa expectationsfor their adolescents, parentstend to maintain aninterest
andinvolvement in high school learning opportunities. Parentsbecomemoreinvolvedin high school
course selections and are more likely to spend money for private schooling.

Thecontent of school-initiated communi cationswith parentsshiftsasstudentsprogressfrom
middle school to high school. Parentsof twelfth graders report more often that school s contact them
about high school programs and volunteering at school than do parents of eighth graders. Inmoving
from middle grades to high school, both parents and schools tend to place more emphasis on
academic programs and parental involvement in school and less emphasis on students’ individual
behaviors.

Although most parents tend to be satisfied with their children’ s schools, their satisfaction
tendsto bedightly lower for high schoolsthan it wasfor middle schools; thisisespecidly truefor
parental involvement in school policy.

Race/Ethnic Differencesin Parental | nvolvement by Grade

Earlier studies indicate that parents of different racial/ethnic backgrounds tend to have
different patterns of involvement in their children’ seducation (Muller & Kerbow, 1993; Lee, 1995).
Thissectioninvestigatesthe race/ethni c differencesthat occur from the eighth to the twel fth grade.
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Parental I nvolvement Type |: Parenting and Child Rearing

In both Base Y ear and Second Follow-up surveys, parents were asked whether they have
family rules about their teen maintaining a certain grade average and doing homework, and whether
they have regular talks with their teen about school. When parents' responses are compared
between the middle grades and high school, some general race/ethnic patterns emerge (Table 1a).
All race/ethnic groups tend to maintain their family rules about teens' grades up to high school
graduation. Fewer parentsof all groupsreport having rules about homework in high school thanin
middleschool; thereduction of maintaining theserulesis strongest among Asiansand Whites. All
parents report reducing the frequency of talking to their teen about school between the eighth and
twelfth grade.

When race/ethnic differences are examined in the proportion of familiesthat maintain rules
and communications with teens, the following patterns emerge (Table 1a): (1) More African
Americanand L atino parentsthan Asian or White parentsreport having rulesfor their twelfth graders
concerning grade average and homework; (2) African American and Latino parentstend to havethe
highest levels of supervison of teens daily activitiesin both middle gradesand high schoal; (3) White
and Asian American parents most often reduce their daily supervision as their child grows older.

As noted earlier, parents of students who stay in high school tend to increase their
educationd expectations astheir children reach the twelfth grade. The greatest changes between the
eighth and twelfth grades are adrop in the proportion of parents who expect their child not to
complete high school or receive only ahigh school diploma, and an increase in the proportion of
parentswho expect their childrento receive post-bacca aureate degrees. These changesare greater
among African American and L atino than among White and Asian American parents (Table 1b).
Actualy, the strongest increaseisamong African American parentswho expect their teenstoreceive
an MD or other professional degrees. Only 13% of African American parents had such high
expectationsfor their children in the eighth grade. By the twelfth grade, this percentage more than
doubled to 30%. This percentage is double that of Whites and equals that of Asian Americans.

Regarding high school course selections, the eighth grade data show that about one-half of
parentsfrom all race/ethnic backgrounds expected that their teen would be making their own high
school course selections (Table 1¢). By the time students reached the twelfth grade, race/ethnic
differencesin coursedecisonssignificantly increased (Table 1d). Latinosreport that their teen makes
high school course selections alone most often (61%), whereas only about one-third (36%o) of white
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parentsreport that their children make such decisonsadone. White parents discuss course selections
or share course decisions equally with teens most often.

Race/ethnic differences in high school course decision-making are strong and are
undoubtedly partially dueto differencesin parental education and socioeconomic status. However,
race/ethnic differences are o large that they may not be completely accounted for by socioeconomic
differences. Even differences between groupswith smilar levels of socioeconomic status, such as
African Americans and Latinos or Asian Americans and Whites, are quite large.

Race/ethnic differences are also evident in the proportion of parents who report expenses
for private education (Table 1€). Although the greatest between-gradeincreases in the proportion
of parentsreporting private school expensesoccur among African Americans, Asian Americans
continue to be the group that uses private schools the most.

Parental I nvolvement Type Il and I11: Parent/School Communications about School
Programs, Student Progress, and School Volunteering

Race/ethnic comparisonsin parent/school communicationsindicatethat African Americans
experiencethe sharpest between-grade decreasesin school -initiated contacts about student behavior
and student academic performance (Table 24). In general, increasesin school-initiated contacts
about parents' volunteering at school aredramatic and interesting for all race/ethnic groups. The
greatest increase occurs among Whites; their school-initiated contacts concerning volunteering at
school increase by 23% from the eighth to the twelfth grade. Parent-initiated contacts about
volunteering among Whites also increase by 19% (Table 2b).

Asan Americansreport thegreatest drop in parent-initiated contacts concerning the school’s
academic program (adrop from 76% in the eighth grade to 40% in thetwel fth grade, Table 2b). The
reasonsfor theserace/ethic differencesin parent/school communicationsarenot clear. Becausethe
different groupsattend somewhat different schools(with Asansmost likely to attend private school),
race/ethnic differencesin parent/school communications may reflect not only socioeconomic or
cultural differences, but also differencesin the policies of public and private schools.

Parental Satisfaction with School

Race/ethnic differencesin parents' satisfaction with school are less dramatic than those
reported above. All parentsreport adlight drop in satisfaction with school from the eighth to the
twelfth gradewith only small race/ethnic variations (Table 3). Asian and African Americans show
the largest dropsin satisfaction with their role in school policy. Despite this, Asian Americans
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continueto be the parentswho aremost satisfied with their rolein school policy. White parentstend
to havethelowest levelsof satisfactionwith their rolein school policy, especidly intheeghth grade.

Summary

Overadl, there areimportant race and ethnic trends in parents' reports of involvement
between the eighth and twelfth grades. African American and Latino parents have the highest levels
of parental supervison and tend to maintain that supervision through their teen’ ssenior year in high
school. Between middlegradesand high school, L atinos and, even more so, African Americans,
increasetheir educational expectationsfor their children. By their teen’ ssenior year, the parentswho
have the highest educational expectations for their children are Asian Americans and African
Americans. Surprisingly, White parentstend to havethe least expectationsfor post-baccalaureste
degreesfor ther teens.

White parents are lowest in maintaining specific rules about grades and homework but
highest in reporting regular discussions about school. White parents have the highest level s of
involvement in high school course selection and in school communications as well.

Along with their high levels of student supervision and their increasing educational
expectations, African Americansexperiencethe sharpest between-grade dropin school-initiated
contactsregarding student progress. Thereasonsfor thisdrop are not clear; they may beduetoa
dropin problematic behaviorsof these sudentsduring high school. Patterns of parental involvement
of Latinosaresimilar to those of African Americans, but arelessdramatic. The only exceptionisthat
Latinos have a very high proportion of teens who make coursework decisions on their own.

Asian American parents do not report as dramatic between-grade changes in parental
supervisionand educationa expectationsasother groups. Themost notabl e between-grade change
for thisgroup isin their drop ininitiating contacts with the school concerning school academic
programs. Perhaps Asian American parentsareinvolved in the children’ s academic opportunities
in adifferent way, such as, by exercising school choice and selecting private education.

Race/ethnic differencesin between-grade changesin parentd involvement seem to diverge
in somerespects and convergein others. Differences by race/ethnicity widen between students
eighth and twelfth gradesfor family rules concerning grades, homework, and decision-making over
coursesdlection. They divergesomewhat lessin school-initiated contactsregarding volunteering at
school, and both parent- and school-initiated contacts about students' academic performance.
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The gapsin race/ethnic differencesnarrow from the eighth to twelfth gradesin terms of
educationa expectations of parents, private school expenses, parent-initiated contactswith school
regarding volunteering and academic programs, and parents' satisfaction with their role in school

policy.

|I. College-Related Parental I nvolvement

Another important aspect of parenta involvement in children’ seducation concerns parents
actions and behaviors that enhance students' opportunitiesto attend postsecondary education.
Although such variablesmay be consdered asindicatorsof parentd involvement Typel (parenting)
in Epstein’ stypology (1992), they are presented in a separate section for two reasons: first, these
variablesareimportant specificaly for postsecondary educationa issues; second, direct comparisons
between grades are not possible for these variables, and therefore they require a different
presentation than the data reported in previous sections.!

Eighth Grade

About ninety percent of parentsin thissampleexpect their eighth grader to attend someform
of postsecondary education, and about one-haf of them had aready begun saving for this purpose
(Table4a, “All” column). The most commonform of savings was opening abank account;? 79%
of thefamilieswho started saving for college had opened a savings bank account. A high proportion
of parentswho started saving for college aso bought insurance policies (42%) or made investments
in stocks and real estate (46%).

By thetimetheir child reached the eighth grade nearly one-half of parentswho had begun
saving for college had saved about $3,000 or less (Table 4b, “ All” column). A high proportion of
parents expected to make substantial savingsduring their child’ shigh school years. About 46%
expected to set aside more than $10,000 for their child’s college education.

! Fewer college-related variables were included in the eighth grade parent survey than the twelfth grade. In some instances
where common variables between grades do exist, different sub-samples of parents answered these questionsin 1988 and
1992. Because of non-equivalent samples, between-grade comparisons cannot be made for some of these common variables.

2 The sample size drops significantly for this analysis because many variables are relevant to only portions of the total

sample. For example, the variables concerning the type of savings/investments for financing college are relevant only to one-
half of the parents, who had aready started saving for college.
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Table 4a: Eighth Grade Parental I nvolvement — Planning for College

Variable Description Asian Latino A?r:reir(i:ign White All
e 1% o3%% o | o
e e E
AverageN 405 831 1,366 8,244 12,882
Types of savingginvestments used :
Started a savings account 80% 74% 73% 80% 79%
E;‘i’g;t an insurance 39 33 48 42 42
Eg:ggt U.S. savings %% 23 3 3 13
Z';iz/'r”gfgsgs " 55 36 29 49 46
Set up atrust fund 24 13 10 15 15
Taken an additional job 27 18 21 22 22
Efsg’/'ifgsd another form 51 3 37 36 36
AverageN 178 283 445 3,547 4,016
Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up
Table 4b: Eighth Grade Parental Involvement — Financing College
Variable Description Asian Latino Afri<?an White All
American
Amount of money set aside for child’sfuture education
< $1,000 13.5% 34% 34% 19% 22%
$1,000 - 3,000 20 28 28 28 27
$3,000 - 6,000 15 19 14 18 17
$6,000 - 10,000 9 8 15 13 13
> $10,000 42 11 8 23 21
Amount of money expect to set aside
< $3,000 % 18% 15% 12% 12%
$3,000 - 6,000 11 27 20 20 20
$6,000 - 10,000 14 20 30 21 22
$10,000 - 15,000 17 13 13 14 14
> $15,000 51 21 22 33 32
Average N 205 315 502 3,902 4,989

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up




Table4c: Eighth Grade Parental I nvolvement — Need of Assistancein College Financing
. . . . African )
Variable Description Asian Latino ) White All
American
Can pay for child’sed.
. . 29% 16% 12% 22% 21%
without assistance
Family not willing to go 3 16 15 16 16
into debt for ed.
Not much information on
. o 29 31 28 19 22
financial aid
Don’t see way to get
11 17 21 7 10
money for college
Relativeswill help pa
. i 7 7 16 11 11
for child’sed.
Average N 382 746 1,249 7,744 10,270

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up

Twelfth Grade

Most parents (90%) discussed particular postsecondary schoolswiththeir twelfth graders
and about one-third of them offered to take their teen to a private counselor (Table 5a, “All”
column). When asked which academic-rel ated factorsare very important for their teens' choice of
college, parentspointed to the school’ s curriculum, the desired academic program, and their teen’s
academic preparation. Fewer parents mentioned the school’ s track record in job and graduate
school placement, possibly because thisinformation is not readily available to parents.

About one-hdf of theparentsindicate that they areaware of different |oan programsthat are
availableand most ated that they had discussionsor read about financid aid issues(Table5b, “All”
column). About half of the parents had talked to a high school guidance counselor or college
representative about financial aid, and about one-fourth had talked to aloan officer.

To finance their teen’ s postsecondary education, 63% of the parents plan to use student
grants and scholarships. About one-haf of the students had actually applied for scholarships or
grants by the spring semester of their senior year in high school.
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Table 5a: Twelfth Grade Parental I nvolvement — Planning for College

. . . . African )
Variable Description Asian Latino ) White All
American
Choosing postsecondary schools
Talked to teen about
) 82% 80% 84% 93% 90%
particular schools
Talked toteen in general
79 75 80 82 81
about schools
Gave teen infor mation
61 71 71 72 72
from school
Offered to taketeen to
. 23 28 26 31 30
private counselor
Average N 351 593 675 6,353 9,225
Academic/career factorsvery important for school choice:
Curriculum 68% 75.5% 82% 69% 71%
School’strack of job
67 71 84 59 65
placement
Academic preparation 79 80 83 73 49
School’ strack of
graduate school 59 66 74 43 75
placement
Desired program
: 76 81 90 76 78
available
Average N 346 601 957 6,343 9,225

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up
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Table 5b: Twelfth Grade Parental I nvolvement — Financing College

Variable Description Asian Latino A'Dr\r:reir(i:ign White All
Financing postsecondary education parent knows about:

zit(;zide”t loan 43% 39% 5% 53% 52%
Efg;:'msmdem loan 47 38 53 55 53
grogg?gafnswdem loan 51 45 62 58 57
Private education loans 48 37 50 58 55
Average N 382 793 1299 7830 9,225
Communications concerning financial aid:

Discussed/read about 62% 62% 74% 76% 74%
;’I—::) '::emg:\fg' lege 45 52 57 57 56
Talked with loan officer 21 16 19 25 23
Ege}‘:] fg;igtfsr?”mem of 52 59 55 59 58
Read collegeinformation 71 70 73 79 77
Average N 262 533 1269 6244 9,225
Plan to use for teen’s college:

L oans 44% 45% 52% 47% 26%
Scholar shipg/grants 65 68 79 60 63
Work programs 48 54 60 45 23
Average N 385 71 1294 7836 9,225
Teen hasapplied for:

Loans 30% 20% 27.5% 26% 26%
Scholar ships/grants 58 45 54 52 52
Work Programs 25 20 30 22 23
Financial Aid 56 46.5 56 44 46
AverageN 385 788 1297 7859 9,225

Source: Survey of Parents, NEL S:88 Base Y ear and Second Follow-Up
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Summary

Nearly dl parentsexpected their eighth grader to continue schooling beyond high school, but
only about one-half had already started saving for this purpose, usually by opening asavings bank
account. Parents who began saving collected only small sums by the eighth grade and expected to
save more during their child’s high school years.

By thetwel fth grade, most parentshad discussionswith their children about postsecondary
schools and considered their teen’s academic preparation and school programs as the most
important academic factorsfor choosing aschool. Most parents expected to financetheir teen’s
further education through grants and scholarships, but only about one-half had applied for such
programs by the spring of the student’ s senior year; about one-fourth had talked to representatives
of different institutions about financial aid.

Race/Ethnic Differencesin College-Related Parental I nvolvement

Eighth Grade

A dightly higher percentage of African American and Latino than Whiteor Asian parents
stated that they started saving for college by the eighth grade (Table 49). Among those who started
college savings, Asian American and White parentsaremore likely to have opened asavings bank
account than African American or Latino parents. Asian Americans are those who are most likely
to have made investments in real estate or stocks and to have taken an additional job. African
Americans are those most likely to have bought an insurance policy.

Theamount of actual and expected savingsfor theeighth grader’ scollege education varies
dramaticaly by race/ethnicity (Table4b). About 42% of Asan American parents had aready saved
more than $10,000, much more than al other ethnic groups. Moreover, about one-half of Asian
American parents expect to save more than $15,000 for their child’ sfurther education. Only about
one-third of White and 20% of African American and Latino parents expect to save that much for
their teen’ s college education. Given thesetrendsin savingsit isnot surprising to see that ahigher
proportion of Asian American than any other parents are likely to state that they do not need
assistance for their child s further education (Table 4c). These parents also report that they are
unwilling to go into debt for this purpose.

African Americanand Latino parentsof eighth gradersstarted saving for their child’ scollege
education at percentages that are even higher than those of Asian Americans (Table 4a).
Unfortunately, most likely dueto their lower earning power, one-third of these parents had saved
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$1,000 or less (Table 4b). A higher percentage of African American, Latino and Asian American
parentsthan White parents report that they havelimited information about ways of financing their
children’ s college education. African Americans, more than any other group stated that they do not
See any way to get money for this purpose, but that they will be helped by other relativesin paying
for their child’'s college education (Table 4c).

White parentsreport smilar plansfor financing college as Asan Americans, but have saved
and expect to save lessmoney than Asan Americans. White parentsare a'so morewilling to go into
debt for their child’ s college education and ahigh percentage of them (80%) state that they have
information concerning financia aid. Overdl, moreminority than White parentsstated that they have
limited information on financial aid (Table 4c).

Twelfth Grade

Whenrace/ethnic differencesareinvestigated for thetwel fth grade college-related variables,
White parentsare most likely to discuss specific postsecondary schoolswith their teen (Table 5a).
Race/ethnic differences also exist with regard to which academic factors are considered very
important for choosing aschool. African Americans are most likely to mention availability of the
desired program and the school’ strack record in job and graduate school placement as criteriafor
choosing a college.

African American and White parents are most knowledgeable about financid aid; African
Americansare most likely to plan using scholarships/grants, work programs, and loansto finance
their child’ sfurther education (Table 5b). Despitethese stated i ntentions, more Asian than African
American parents report that they have aready applied for scholarships/grants and loans. African
Americans report that their teen has applied for work programs more than any other group.

Summary

Race/ethnic groupsdiffer inthewaysthat they planto financetheir children’ s postsecondary
education. Asian American parents favor financing at least some college education on their own.
They arelesswilling to go into debt for this purpose, so they are more likely than any other group
to have started savings and a second job by the time of their child’seighth grade. By that time, a
substantial proportion of Asian American parents have significant savings in the form of bank
accounts, stocks, andreal estateinvestments. Becauseinformation on collegefinancial aidisnot
uniformly distributed throughout the population, itisnot surprising that minority groupswith high
earning power (such as Asian Americans) plan to finance their child’ s college education through
savings, even if that means taking a second job.
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Overdl, twelfth grade data show that in choosing a postsecondary school, African
Americansmorethan parentsof any other group consider the school’ s placement record beyond
graduation. African American and White parents are morelikely than other groups to communicate
with different agencies and personnel about financial aid and therefore are more knowledgeable
about different financial aid programs. Despite this, it is Asian Americans who apply early for
scholarships, grants, and loans.

[11. Creation of Parental I nvolvement Indices and Analyses

Thissection of dataanaysisshiftsattention to the creation of parental involvement indices
by conducting factor analyses.

Eighth Grade Parental I nvolvement and Analyses

Factor andysisyieldstwelvefactors of parental involvement inthe eighth grade. Withthe
exception of school-initiated academic contacts, the factors generated do not distinguish whether
parent/school communicationsareinitiated by parentsor schools, asEpstein and Leedo in other
analyses (1995). Despite this shortcoming, the factors can be used to create indices that represent
each type of parental involvement in Epstein’s (1992) typology (Table 6).

Typel: Parent Obligations. Threefactors can be considered asindicators of thistype of parenta
involvement. Onefactor concerns educationd expectationsin terms of additiona education after high
school and future educational attainment. Two additional factorsindicate parental control of the
child’'s TV viewing and academic/behaviora supervision (doing homework, household chores, and
maintaining a certain grade average).

Typell: Parent/School Communications. Thisis represented by two factors. The first —
containing both school- and parent-initiated communication — relates to student’ s academic
performance and behavior. The second factor, based only upon school-initiated communi cation,
involves academic issues (school’ s academic program, student’ s high school program placement,
and course selection).

Typelll: Support of School. Onefactor consistsof both parent- and school-initiated contacts
regarding school volunteering, fund raising, and school records.

TypelV: Learning Activities. Threefactors can be considered asindicators of thistype. Two of
the factors concern parents' efforts to enhance their child’ s talent development and learning

25



opportunitiesthrough additiond privatelessons: (i) enrollment in privatel essonsthat enhancetypica
academiclearning (e.g., history, language, computers), and (ii) enrollment in art-rel ated |essons
(musicand dance). An additiond factor rlevant to thistype of parental involvement indicates how
often parents talk to the eighth grader about school-related experiences and plans.

TypeV: School Decision-M aking. One factor represents the degree to which parents participate
in school programs by means of parent-teacher organizations.

TypeVI: Community Access. Two factorsindicate the degree to which parents encourage their
children’ sparticipation in community organizationsand activities, such asstudent visitsto museums
and participation in scout or brownie clubs.

Table 6: Base Year Parental | nvolvement Orthogonal Factor Analysis
Variable Factor . _
Name Pattern Variable Description
TyPE 1. PARENT OBLIGATIONS Family Rules For:
BYP64D .79 School Day Television
TV Viewing Supervision BYP64C .76 Television Hours
g=up BYP64B 61 | Television Time
BY P64A .61 Television Programs
Expectations:
Educational Expectations BY P83 a7 Additional Education
BYP76 .76 Attainment Level
Family rulesfor:
. : - BY P65B .63 Doing homework
Academic/Behavioral Supervision
P BYP65C .55 Household Chores
BY P65A .52 Maintaining Average
TypPE 2. COMMUNICATIONS Parent Contacts About:
BYP58C .79 Behavior
BYP58A .63 Academic Performance
Educational Contactswith School BYPS8B -5 Academic Program
School Contacts About:
BYP57E .70 Behavior
School Contacts About:
School Initiated Academic Contacts BYP57C 81 H.S. Course Selection
BYP57D .80 H.S. Program Placement
BYP57B .60 Academic Program
TYPE 3: SUPPORT OF SCHOOL
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Social Contactswith School

BYP58D
BY P58E
BY P58F

BYP57F
BYP58D
BYP58D

.62
.59
.57

.59
.59
.59

Parent Contacts About:
Fund Raising

School Records
Volunteer Work

School Contacts About:
Fund Raising

School Records
Volunteer Work
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Table 6 (continued)

TYPE 4: LEARNING ACTIVITIES Outside Regular School:
BY P60F .59 History Study
L e BY P60D .56 Language Study
Academic L essons BYP60G 56 Computer Study
BY P60A 48 Art Study
Outside Regular School:
: . BYP60B 45 Music Study
Music/Dance L essons BYP60C 42 | Dancestudy
Parent Speaks About:
BY P67 .83 H.S. Plans
Parent/Teen Academic Communication BY P68 .79 Post H.S. Plans
BY P66 .63 School Experiences
TypPE 5: DECISION-M AKING Parent. Te{ach.er
Organization:
N BY P59B 72 Attend
i:ﬁ ﬁr::tl Ta??é:lr?er Organization BYP59C 72 Participate
P BYP59A 70 Belong
TypPeE 6: COMMUNITY ACCESS Child Visits:
BYP61EB .82 History Museum
Museum Visits BYP61DB .80 Science Museum
BYP61CB .76 Art Museum
Child's I nvolvement:
Participation in Community Groups BYPG3A 80 Boy/Girl Scouts )
BY P63B .80 Cub Scouts/Brownies
BY P63G A4 Sports Teams

Twelfth Grade Parental I nvolvement and Analyses

Factor analysis of thetwelfth grade variablesyields atota of fifteen factors. They tend to
follow Epstein’s (1992) parental involvement typology as well (Table 7).

Typel: Parent Obligations. Six factors represent styles of parenting. Two factors represent
communications with students concerning general issues in teens lives (Parent/Teen
Communications), and time spent in various activitieswith teen (Parent/Teen Activities). Three
factors represent parent decision-making power regarding teen’s entertainment (Behavioral
Supervision), school effort (Knowledge of Teen’sCoursawork), and further education (Academic
Supervison). A find factor indicatesparents additiona expensesfor enhancing their teen’ slearning
opportunities (Private Education Expenses).

Typell: Parent/School Communications. Four factorsfall into the second category of the
typology. Three factors represent parent/school contacts regarding teen’ s educationd opportunities.
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They distingui sh parent-initiated contactsregarding teen’ sacademic opportunitiesand post-high
school plans, school-initiated contacts regarding academic performanceand preparation for college,
and parent/school communicationsregarding teen’ sbehavior a school. Thefourth factor relatesto
parents' problems in communicating with school personnel.

Typelll: Support of School. Onefactor representsthistype and concerns parents' volunteering
at school and participating in other social activities (hobby or sports activities).

TypelV: Learning Activities. Thisisrepresented by three factors. Two indicate parents' interests
in teen’s postsecondary education (Learn about Postsecondary Opportunities, and College
Encouragement). The third factor indicates parental encouragement to compl ete some form of
secondary education (Encouragement for High School Graduation).

TypeV: School Decison-M aking. V ariablesrepresenting thistype of parental involvement were
not included in the twelfth grade parent questionnaire.

TypeVI: Community Access. Onefactor indicates the degree to which parents communicate with
each other about their children’ slearning opportunities at school and future plans (Parent to Parent
Communication).

Table 7: Second Follow-Up Parental Involvement Orthogonal Factor Analysis

Variable Name Factor Variable Description
Pattern
TvYPE 1: PARENT OBLIGATIONS Discuss with Teens About:
F2P49] .66 Interests and Hobbies
F2P49I .64 Troubling Issues
F2P49C .63 Studies
Parent Teen Communication F2P498B 4 School A.C tiviti@
F2P49H .53 Community, National or World Events
F2P49D .53 Teen's Grades
F2P49A 51 Course Selection
F2P49G 49 Teen's Job Application
Parent and Teen Go:
F2P50J .70 To Restaurants
F2P50I .66 Shopping
- F2P50L .63 Do Fun Things
Parent Teen Activities F2P50G .63 One Day Trips and Vacations
F2P50F .53 To Family Socia Functions
F2P50C 46 To Concerts, Plays and Movies
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Table 7 (continued)

Variable Name Factor Variable Description
Pattern
TyPE 1: (CONTINUED) Who Decides Teen's:
F2P48E .76 Home Alcohol Consumption
F2P48G 71 Privileges
Behavioral Supervision F2P48A .63 Late Hours
F2P48F .58 Overall Alcohol Consumption
F2P48B .53 Car Privileges
Knowledge of Teen’s Cour sework Parent Knows Teen’s:
F2P46C .86 Number of Credits Earned
F2P46D .86 Number of Credits Needed
F2P46A .56 Current Courses
F2P46B 46 Current Academic Performance
Who Decides Teen'’s:
F2P48H .76 College Attendance
Academic Supervision F2PA8I 75 Course Selection
P F2P48D .64 Spending of Money
F2P48C .57 Work Status During School
Educational Expensesfor:
. . F2P76A 72 Private School
Private Education Expenses FoP76B 8 Tutoring
TvyPE 2: COMMUNICATIONS Parent Contacts about
F2P44D a7 College Prep Course Selection
\fﬁgﬁg‘gf‘ry Contacts FoP44C 77 Teen's Plans after High School
F2P44B .66 Academic Program
School Contacts about:
F2P43B 72 Academic Program
School-initiated F2P43C .69 Teen's Plans after High School
Academic Contacts F2P43D .66 College Prep Course Selection
F2P43H .56 How to Help Teen with Work
F2P43A .55 Academic Performance
Parent’s Problems:
Problematic Communication with F2P26D .95 Being Understood by Teachers
School F2P26C .95 Understanding Teachers
Parent Contacts about:
F2P44E 74 Attendance
Educational Contacts F2P44F .70 Behavior
with School School Contacts about:
F2PA3E .69 Attendance
F2PA3F .67 Behavior
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Table 7 (continued)

Variable Name Factor Variable Description
Pattern
TYPE 3: SUPPORT OF SCHOOL Parent Contacts about:
F2P44G .60 Volunteer Work
School Contacts about:
G2P43G .55 Volunteer Work
Social Contactswith School Parent Attend with Teen:
F2P50A .66 School Activities
F2P50D .62 Sports Outside School
Parent Activitieswith Teen:
F2P50H .50 Hobby or Sports
TYPE 4: LEARNING Attends Programs about:
F2P45B .78 College Financial Aid
I(_)earglr f‘f;‘:f;ogsecondary F2P45A 76 Education After High School
PP F2P45C 74 Employment Opportunities
Parent Encourages Teen to:
Encouragement for High School F2P62C .70 Preparefor ASVAB
Graduation F2P62D .61 Prepare for GED
Expectations:
F2P61 .66 Attainment Level
Parent Encourages Teen to:
F2P62A 52 Prepare for SAT
College Encouragement Talks with Teens about:
F2P63 .59 Applying for College
Discuss with Teen about:
F2P49F .67 Applying to Colleges
F2P49E .59 Planning for SAT/ACT
TvyPE 6: COMMUNITY ACCESS Discuss with Other Parents:
F2P56B 91 Teen's Education Plans
Par ent to Parent Communication F2P56C .90 Teen's Career Plans
F2P56A .76 Things at Teen's School

Eighth and Twelfth Grade Indices of Parental | nvolvement

Parental involvement indiceswere created based on the above factor analyses.® Additive
scales (indices) were created by adding al variablesincluded in the factor andysis after they were

3 The indices were created by the Factor Output option of the SAS software package.
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multiplied by their factor loadings. The indices are standardized with amean of zero and astandard
deviation of one. Twelveindices were created for the elghth grade dataand fifteen for the twelfth
grade data.

Race/Ethnic Variationsin Indices

The degree to which racial and ethnic variations exist in the indices (scales) of parental
involvement is shown in Tables 8aand 8b. The mean vaue of each standardized scaeis caculated
for each race/ethnic group separately. Comparisons of these group means show that dl of theindices
of parental involvement, in both grades, are highly associated with race and ethnicity.

Eighth grade mean comparisons show that Asian Americans are the group most likely to
havethehighest educationd expectations, thehighest student enrollment in academic privatelessons,
and the most student museum visits. Thisgroup, however, hasthelowest levelsof communication
withther children, schools, and communities. Specificdly, Asan American parents have thelowest
levels of supervision and academic communication with their children a home. They aso havethe
fewest contactswith school regarding academic/behavioral issues, aswell astheleast amount of
participation in community groups.

Latinostend to havereatively low levels of parental involvement in the eighth grade. They
have the lowest mean scores for school-initiated academic contacts, and participation in socia
activitiesa school (Socid Contactswith School). They also have very low levels of participationin
parent/teacher organizations and in community groups.

African Americanshavethehighest level s of teen supervision; they havethe strictest rules
concerning TV viewing, aswell as the highest levels of academic/behavioral supervision and
academiccommunicationwiththelr teen. They dso havethehighest levelsof participationin parent-
teacher organizations. African American parentsreport thelowest levelsof participationinforma
artistic activities, such as music/dance private lessons and museum visits.

White parents have the most social contacts with school (such as volunteering and fund
raising) and with community organizations (encouraging participationin brownieand boy/girl scouts).
They d so havethe highest teen enrollmentsin art-related private lessons (music and dance). These
parents report the lowest levels of TV viewing supervision and teen enrollment in academic-related
private lessons.

Overdl, therace and ethnic differencesin parental involvement shown by analyzing the

32



indices of involvement confirm those differences found in theindividua variable crosstabulaions, as
well asthefindings of previousresearch on the NEL S:88 data (Schneider & Coleman, 1993). The
convergenceof findingsusing different anayticad strategiesand by different researchersvadidatesthe
capacity of these indices to correctly identify trends of parental involvement and distinguish
differences between groups.

Table 8a: Average Values of Standardized Parental Involvement Factors by
Race/Ethnicity (Eighth Grade)
TypPel Asian Latino Afrlgan White
American
TV Viewing Supervision 0.05 0.20 0.13 -0.05
Educational Expectations 0.35 -0.05 -0.06 0.01
Academic/Behavioral Supervision -0.23 -0.12 0.15 0.00
TYPE 2
School Initiated Academic Contacts 0.04 -0.02 -0.10 0.02
Educational Contacts with School -0.23 0.13 0.13 -0.03
TypPe3
Social Contacts with School -0.09 -0.21 -0.05 0.04
TypPeE 4
Parent/Teen Academic Communication -0.20 -0.06 0.20 -0.02
Music/Dance Lessons -0.22 -0.36 -0.45 0.13
Academic Lessons 0.49 -0.01 0.11 -0.04
TYPES
Parent Teacher Organization 0.08 0,03 0.11 0,02
Participation
TypPEG
Museum Visits 0.21 -0.06 -0.13 0.02
Participation in Community Groups -0.53 -0.44 -0.21 0.12

Note: All differences of means by race/ethnicity are statistically significant at alpha <.01.

Twelfth Grade

Comparison of group mean differences of the twelfth grade indices show that Asian
American parents are most involved in supervising teens' entertainment behavior (Behaviora
Supervision). They aso have the highest expenses for private education and are most likely to
encourage their teen to attend college. Despite this, they continue to have the lowest levels of
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communication with their children (Parent/Teen Communication, Knowledge of Course Work,
Academic Supervision), the school (Socia Contacts with School), and the community (Parent to
Parent Communication). Their limited communication with school isaso indicated by their very high
levels of problematic communication with school personnel and low levels of all forms of
parent/school contacts (Type 2 Parental Involvement).

Latino parentsare most likdly to spend time on common activitieswith their twelfth grader
(Parent/Teen Activities). Although they report the highest educationd contactswith schoal, they ill
have great difficulty in communicating with school personnel.

African American parents show the highest levels of activitiesrel ated to teen’ s postsecondary
opportunities (Postsecondary Contacts with School, Learn about Postsecondary Opportunities,
Encouragement for High School Graduation). They are also the parents with the lowest level s of
supervision of teens entertainment-related activities (Behavioral Supervision).

Table 8b: Average Values of Standar dized Parental Involvement Factors by Race/Ethnicity
(Twelfth Grade)

TyPE1 Asian Latino Afm_:an White
American

Parent/Teen Communication -0.37 0.00 -0.10 0.04

Parent Teen Activities 0.02 0.19 -0.03 -0.02

Behavioral Supervision 0.14 -0.22 -0.39 0.08

Knowledge of Teen’s Course Work -0.36 -0.09 -0.11 0.05

Academic Supervision -0.17 -0.01 -0.06 0.02

Private Education Expenses 0.20 0.05 0.04 -0.02

TYPE 2

Post Secondary Contacts with School -0.11 -0.17 0.07 0.01

School | nitiated Academic Contacts -0.02 0.01 -0.01 0.00

Problematic Communication with School 0.88 1.32 -0.09 -0.16

Educational Contactswith School 0.05 0.12 0.01 -0.02

TyPe 3

Social Contacts with School -0.16 -0.12 -0.09 0.04

TyPE4

Learn About Post Secondary Opportunities -0.01 0.09 0.14 -0.03
Encouragement for High School Graduation -0.05 0.20 0.60 -0.12
College Encouragement 0.28 0.09 0.16 -0.05
TYPE 6
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Parent to Parent Communication -0.27 -0.11 -0.06 0.04

Note: All differences of means by race/ethnicity are statistically significant at alpha <.01, except School Initiated Contacts.

Findly, White parents have the highest levels of parent/teen communication and knowledge
about teens' coursework. They are a so the parentsmost involved in teen’ seducational decisions
(Academic Supervison), most activein socid contactswith school, and most likely to communicate
with other parents. But White parents show theleast effortsin some activitiesthat prepare students
for their future beyond high school — they report thelowest expensesfor private education and have
thelowest scoresin al threeindicesrelated to enhancing students' learning opportunities (Type 4
Parental Involvement).

Summary

Factor analysesreveal twelvefactorsfor the eighth grade dataand fifteen for the twelfth
grade datathat were used to create indices of parenta involvement. Theseindices generdly fal within
the typology of family involvement in education developed by Epstein (1992).

Familieswith high educationa aspirationsfor their children tend to provide out-of-school
learning opportunitiesfor them. In addition, some parentswho uphold strict family rulesinthe eighth
grade loosen their supervision by the twelfth grade and focus on improving their teens' future
opportunities beyond high schooal.

Race/ethnic differencesin parenta involvement existin both grades. Asian Americans have
very high educational expectations for their children and invest in their children’ s educational
opportunities by enrolling them in academic-related private lessons and in private schools. Latino
parentshaverdatively low levelsof parental involvement in the eighth grade, especialy regarding
parent/school contacts; difficultiesin communication with school personnel werereportedinthe
twelfth grade. However, this group of parents report spending a great amount of time in common
activitieswith their teen during thetwelfth grade. African Americans seemtoloosen their levelsof
teen supervisonin thetwelfth grade. At thisgrade, they concentrate their effortsonimprovingteen's
opportunitiesbeyond high school, either by seeking information regarding postsecondary educationd
and career opportunities, or by encouraging their teensto graduate from high school and attend
college. White parents have high levels of school volunteering and communication in both middle
gradesand senior high school. They aso have highlevelsof community participation, asindicated
by their eighth graders' enrollment in brownie and scout clubs and their communi cation with parents
of other high school seniors. However, they are least likely to seek information regarding
postsecondary opportunities or to encourageteen’ shigh school graduation and college attendance.
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Perhapsthese parents seek to enhancether children’ sfuture opportunitiesthrough other means, such
asmaintaining high levels of parent/teen communication and closdly supervising academic progress
in high schooal.
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V. College-Related Factors— Indices and Analyses

Variablesindicating parental actionsand behaviorsthat enhancetheir children’scollege
opportunities were analyzed separately by grade.*

Eighth Grade

For familieswho expect their child to attend college, factor andysesyid dfive college-rd ated
factors (Table 9a).

Factor 1:
Factor 2:

Factor 3:

Factor 4:
Factor 5:

Parental Actions for Establishing College Funds®

Limited Financial Aid Opportunities (due to student’s low

academic performance)

Financially prepared for College (distinguishes those families for

whom financing higher education is not a problem)

Will Not Apply for Financial Aid

Financid Aid Alternatives (such as expectation of children’ sindependent financing
of college education, or expectation of other relatives contributions)

Twelfth Grade

For families who expect their child to attend college, twelfth grade factor anaysesyield
thirteen college-related factors (Table 9b)

Factor 1:

Factor 2:
Factor 3:
Factors 4,5,6:

Factor 7:
Factor 8:
Factor 9:

Factor 10:
Factor 11:

Utilizing Financial Aid Opportunities (types of financial aid that

parents and teens plan to use for postsecondary education)

Parental Actions Securing Postsecondary Funds

Financial Aid Awareness (parent’ s knowledge about student loan programs)
College Choice (academic, social, and economic factors considered in
choosing a college)

Financial Sacrificesfor College

Additional Earnings for College (such as teen’s savings, or a second job)
Discussions Concerning College (parent/teen communications

about postsecondary schools)

Will Not Apply for Financial Aid

Acquiring Financial Aid Information

4 See Appendix A and B for alist of variables included in these factor analyses. These factor analyses are based on the sub-
sample of parents who have college expectations for their children.

S Inthis part of the analysis, all parents who had not started savings received avalue of zero for all college financing variables.
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Factors 12,13: Alternative Sources of Financing Postsecondary Education (such as

security or other benefits, or other relatives’ contributions)

socid

Table 9a: Base Year Parental Involvement College-related Variables Orthogonal

Factor Analysis

Factor
Variable Name Variable Description
Pattern
Factor 1 Actions Securing College Funds:
BYP384 0.91 Saved Any Money For Child Ed After H.S.
BYP84AA 0.83 Started a Savings Account
BYP84B 0.77 Money Parent Set Aside For Child’s Future Ed
BYP84AB 0.65 Bought An Insurance Policy
BYP84AD 0.55 Made Investmentsin Stocks/Real Estate
BYP84AC 0.54 Bought US Savings Bonds
BYP84AG 0.49 Established Another Form of Savings
BYP84AF 0.49 Started Working/Taken an Additional Job
Factor 2 Limited Financial Aid Opportunities:
BY P85F 0.92 Child’s Test Scores Not Good Enough to Qualify
BY P85E 0.92 Child’s Grades Not Good Enough to Qualify
Factor 3 Financially Prepared for College:
BYP384C 0.76 Money Parent Expectsto Set Aside For Child's Ed
BYP84D 0.65 Expect Amount to Cover Cost of Child’'s Ed
BYPB4AE 0.42 Set up a Trust Fund
Factor 4 Will Not Apply for Financial Aid:
BY P85H 0.76 Not Much Information on Financial Aid
BYP85G 0.72 Too Much Work To Apply For Financial Aid
BYP85D 0.57 Family Income Too High For Loan or Scholarship
Factor 5 Financial Aid Alternatives:
BYP385A 0.73 Child Will be Able to Earn Money For Ed
BYP85J 0.53 Relatives Will Help Pay Child’s College Expenses
BYP85B 0.50 Parent Can Pay For Child's Ed without Assistance
BY P35I 0.48 Do Not See Way to Get Money for College
BYP385C 0.47 Family Not Willing to go into Debt for Child' s Ed
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Table 9b: Second Follow-Up Parental Involvement College-Related Variables
Orthogonal Factor Analysis

Variable Name

Factor Pattern

Variable Description

Factor 1 Utilizing Financial Aid Opportunities:
F2P85B 0.76 Will use scholarships, grants for teens study
F2P92l 0.75 Will use scholarships/grants for teens ed
F2P86B 0.74 R or teen has applied for scholarships/grants
F2P88 0.60 Teen has applied for financial aid

F2P86C 0.49 R or teen has applied for work programs
F2P85C 0.49 Plan to use work programs for teens stdy
F2P92]J 0.44 Use state or federal loans for teens ed

Factor 2 Actions Securing College Funds:

F2P79A 0.63 R started a savings account

F2P79D 0.55 R made investmentsin stocks/real estate
F2P79E 0.50 R set up atrust fund

F2P81 0.50 Money R set aside for teen’ s future education
F2P79C 0.47 R bought U.S. savings bonds

F2P79B 0.43 R bought an insurance policy

F2P80 -0.72 Grade teen in when R started saving

Factor 3 Financial Aid Awareness:

F2P87A 0.73 R knows about state student loan program
F2P87C 0.72 R knows about college student loan program
F2P87B 0.70 R knows about federal loan program

F2P87D 0.70 R knows about private education loans

Factor 4 College Choice — Academic Considerations:
F2P66J 0.74 Teen's college- importance job placement
F2P66L 0.68 Teen's college- importance of academic rep
F2P66K 0.67 Teen’s college- imp of grad sch placement
F2P66N 0.63 Teen's college- desired program available
F2P66C 0.56 Teen's college- importance of curriculum
F2P66I 0.52 Teen's college- importance of low crime
Factor 5 College Choice — Social Considerations:
F2P66P 0.68 Teen’s college- importance of size of school
F2P660 0.65 Teen's college- importance of racial/ethnic comp
F2P66E 0.60 Teen's college- importance of socid life
F2P66D 0.53 Teen’s college- importance of sport program
F2P66Q 0.51 Teen’s college- importance of geographic location
F2P66H 0.47 Teen's college- importance religious environment
F2P66R 0.44 Teen's college- importance of attend R’ s school
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Table 9b (continued)

Variable Name Factor Variable Description
Pattern

Factor 6 College Choice — Convenience/Affordability:

F2P66F 0.72 Teen’s college- importance of live at home

F2P66A 0.63 Teen's college- importance of low cost

F2P66M 0.58 Teen's college- easy admission standards

F2P20 -0.44 Amount expect to spend teens educ next yr

F2P67 -0.47 Visited how many schools with teen

Factor 7 Financial Sacrificesfor College:

F2P92C 0.69 Will use 2nd mortgage for teens ed

F2P79I 0.63 R planned to remortgage property/take loan

F2P92D 0.60 Will use borrowing for teens ed

F2P91 0.58 Amount of debt ok for teens educ next yr

Factor 8 Additional Earningsfor College:

F2P79J 0.60 R had teen put aside earnings

F2P92F 0.59 Use child’'s earnings/savings for teens ed

F2P79H 0.45 R planned to reduce expensesin some way

F2P79F 0.44 R started working another job/more hours

Factor 9 Parent/Teen Discussions Concerning College:

F2P65C 0.69 R talked to teen in general about schools

F2P65B 0.68 R talked to teen about particular schools

F2P65D 0.66 R gave teen information from school

F2P65E 0.45 R offered to take teen to private counselor

Factor 10 Will Not Apply for Financial Aid:

F2P39F 0.68 Not much information on financial aid

F2P89J 0.62 Don’t know how to apply

F2P89G 0.57 No money available for aid

F2P89E 0.51 Too much work to apply for financia aid

F2P89C 0.43 We don’t want to report financial situation

F2P89l 0.42 Missed the deadline for application

Factor 11 Acquiring Financial Aid Information:

F2P84B 0.64 Talked w/coll rep about financial aid

F2P84F 0.61 Read college info on financial aid

F2P84A 0.51 Talked w/high school guidance counselor abt fin aid

F2P84E 0.48 Read U.S. Dept of Educ info on financia aid

Factor 12 Financial Aid Alternatives:

F2P92K 0.44 Use soc sec/vet admn benfts for teens ed

F2P92L 0.44 Other source to pay for teen'sed

F2P84G 0.40 Read about financial aid through military

F2P89A -0.52 Can pay for teen ed without assistance

Factor 13 Contribution of Extended Family:
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F2P92H 0.65 Use relatives contributions for teen’s ed

F2P89H 0.59 Relatives will help pay teen’s coll expenses
F2P92G 0.42 Will use trust fund for teen’s ed

F2P92E 0.40 Will use alimony/child support for teen’ s education

Investigation of between-grade correlation coefficients of indices revealed only afew
noteworthy correlations (Table 10). Asexpected, parents savingsfor collegein the eighth grade
isassociated with the twelfth grade actions for securing college funds (correlation coefficient of .45).
Financia preparation for collegein the eighth grade is a so associated with parents’ taking actions
to secure college fundsin the twelfth grade (correlation coefficient of .27). Financid preparation for
collegeinthe eighth gradeisnegatively associated with twelfth grade parents' decisionto utilize
additiona earningsfor college and with considering affordability asan important factor for choosing
acollege (coefficients of -.30 and -.23, respectively).

Table 10: Between-Grade Correlation Coefficients of
College-Related Parental | nvolvement

Grade 8
Limited Financiall Will not Appl
Grade 12 Actions Securing T y , p,p Y| Financial Aid
Financial Aid Prepared for for Financial )
College Funds o ] Alternatives
Opportunities College Aid
Utilizing Financial Aid
. -0.02 0.18 -0.10 0.08 -0.01*
Opportunities
Actions Securing College
0.45 0.02* 0.27 -0.09 0.09
Funds
Financial Aid Awareness 0.04 0.09 -0.04 0.07 0.13
College Choice — Academic
. ) 0.03 0.03 -0.02 0.00 -0.05
Considerations
College Choice — Social
) ) -0.03 -0.02* 0.04 0.01* -0.05
Considerations
College Choice —
) . -0.10 -0.08 -0.23 0.03 -0.14
Convenience/ Affordability
Financial Sacrifices for
0.04 -0.01* -0.01* 0.00 0.07
College
Additional Earnings for
0.05 0.06 -0.30 0.01* 0.04
College
Discussions Concerning
0.10 -0.03 0.07 0.04 0.10
College
Will not Apply for Financial
Ald 0.00 0.00 -0.05 -0.04 -0.04
i
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Acquiring Financial Aid
) 0.04 0.02 -0.08 0.01* 0.00
Information
Financial Aid Alternatives -0.06 -0.02 * -0.10 0.08 -0.07
Contribution of Extended
) 0.02 -0.01* -0.06 0.04 -0.05
Family

* Coefficients not significant at alpha < .01.

Eighth grade limited financia aid opportunitiesismodestly associated with parents’ seeking
to utilize financia aid opportunities such asgrants, work programs, and federal loans. All other
indicesshow very week correlations, partly because thefactorsdo not include pardld itemsbetween
the two grades.

Group means by race/ethnicity for the indices created are not presented here. Individual
variable cross-tabul ations with race/ethnicity that were presented in an earlier section show strong
differencesin the patterns of college-related parenta involvement. These patterns are repested in the
associ ations between race/ethnicity and college-related indices.

Summary

Factor analyses of college-related parenta involvement reved five factorsfor the eighth grade
and thirteenfor the twel fth grade data. Between-grade associations of indices show that parentswho
began saving for collegein the eighth grade continueto be most activein savingsin thetwel fth grade.
They arethe parentsmost likely to establish trust funds, and investin Socksand red estate. They are
morelikely than othersto have parent/teen discussions concerning college and lesslikely to consider
issues such as convenience and affordability asfactorsfor choosing acollege. Parentswho are most
financialy prepared to meet college expensesin theeighth gradearelikely to continue taking actions
that secure collegefundsin thetwel fth grade. Financialy prepared parentsand familiestend not to
consder convenience and affordability asimportant factorsfor choosing acollege; they aredso less
likely to plan financing college through additional earnings such as teen’s savings or a second job.

Summary and Conclusions

Thisstudy analyzes patternsof parental involvement for the sub-sample of parentsinthe
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NEL S:88 survey whose children remained in school until the twe fth grade.® Comparative analyses
between the eighth and twelfth grade parent surveysreved someclear shiftsintheintensity and ways
inwhich parentsareinvolved with their children’ seducation. Astheir children get closer to high
school graduation, parentsarelessinvolved withindividua behaviors of students. Instead, parents
increase their educationa expectationsfor their children and focus their attention on learning
opportunities. Parentsreport that their communi cation with school increased between thetwo grades
in terms of contacts about the school’ s programs and volunteering in school. Both schools and
parentsinitiate such contacts more often in high school than in the middle grades. However, ahigher
proportion of parents report dissatisfaction with high school s than with middle schools, especially
concerning parents' role in school policy.

Thedrop in parenta involvement with children’ sdaily activitieswas aso gpparent in astudy
of the tenth grade data of NELS:88 (Lee, 1995). Lee (1995) suggests that perhaps thisis an
indication of parents’ efforts to help adolescents become independent, or that adolescents have
already internalized parents’ values and rules and do not need as close supervision. Increasesin
educational expectationsand parent-school communication were not reported in the above study.
Perhaps as students near high school graduation, parents become increasingly concerned about their
teen’s further education and about the effects of high school programs on postsecondary
opportunities. Also, parents may increase their estimates of their teen’s capabilities for further
education, since the studentswere successful in reaching thetwel fth grade. Renewed expectations
and concerns over postsecondary education may aso explain why more parents are dissatisfied with
their ability to influence school policy; they may wish that high schoolswould do moreto assist their
children’ stransition to college.

Although most parents expected their child to continue his/her education after high school,
only afew had started saving by the eighth grade. It seems that parents expect to save most for
collegeduringtheir child’ shigh school years. By thetwel fth grade, most parentshad discussionswith
thelir children about postsecondary schools. Parentsindicated that in choosing a postsecondary
school, teens consider academic issues and curricula more than school track records for career
placement. M ost parents have some knowledge about financia aid and expect to financetheir teen's
further education through grants and scholarships. About one-haf of the parents had aready gpplied
for such programs a few months before their teen’ s high school graduation.

6 The study is based on 13,580 cases for which datais available from both parents and their children in the eighth and twelfth
grades. Parents whose children dropped out of school at any time between the eighth and twelfth grades are not included in
this study.
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Almogt dl dataanaysesin thisreport show clear and consstent differences by race/ethnicity
inthewaysinwhich parentsareinvolved with their children’ s education and in the actionsthey take
to secure fundsfor college. These differences exist for both grade levels, although sometend to
narrow in the twelfth grade. Both the individual questionnaire items and the indices of parental
involvement created confirm racia and ethnic patternsreportedin earlier investigations (Muller &
Kerbow, 1993; Lee, 1995) and reveal some new, previously unreported ones.

Asan American parents have the highest educationd aspirationsfor their children and seek
toenhancetheir learning opportunitiesthrough private schooling, out-of-school classes, and museum
vigits. These parents a so take actionsto secure fundsfor their teen’ s college education earlier than
other parents and expect to finance their child’ s college education primarily through savings; todo
S0, some may take a second job.

Latino parentstend to have low levels of parental involvement in the middle grades. By
adolescents’ twelfth grade, L atino parents spent moretimethan any other group incommon activities
withtheir teen. Moreover, despite reported difficultiesin communi cation with school personnd, they
have the highest levels of academic-related contacts with high schools.

African Americanstend to maintain strict supervison a home even astheir children reach
thelast year inhigh school ; they talk regularly with their children about education and encouragetheir
educational pursuits. African American families have as high educational expectationsfor their
children as Asan Americans. Although African Americans have better knowledge concerning sources
of financid aid than Asan Americans, they arelesslikely to take actionsto secure college fundsfor
their teens.

White parents have high levels of interaction with both the school and with the larger
community during their teen’ s eighth and twelfth grades. In the eighth grade, they are the group with
the most knowledge about financid aid for collegeand in the twelfth grade they are the parents most
likely to rely onloansfor financing further education. During that time, they are aso least concerned
about their child’ sindividual behaviorsand most concerned about their [earning opportunitiesin
school. Thismay explain why White parents, more than others, wish that they had more decision-
making power in school policies.

Aschildren near high school graduation some common concernsmay emergeamong all
parentsregarding their children’ sfuture opportunities. Thismay explain why thegap in race/ethnic
differencesnarrowsat thetwelfth gradelevel intermsof parents' educationa expectations, private
school expenses, parent-initiated contacts with school about student behavior, and parental
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satisfactionwiththeir rolein school policy. However, many other differencesremain and evenwiden,
indicating that parentsof different racia/ethnic backgrounds approachissuesof parental involvement
and financing postsecondary education differently. Some of the race/ethnic differencesthat widen
over the yearsinclude maintaining rules over homework and grades, course decision-making, and
communications with school about student performance.

Further analysisis needed to determine the degree to which these differences between
race/ethnic groups are due to factors such as student achievement, parental education, or
socioeconomic status.

Overdl, thedatapresented in thisreport indicate that parental involvement in adolescents
education does not decline from the middle gradesto high school. Rather, it shiftsitsfocusfrom
students individua behaviorsto the schools' learning opportunities. The findings show that parents
of high school studentswelcome opportunities for communication with schoolsand desire greater
participation in the school decison-making process. They would aso greatly benefit from programs
that inform and direct their effortsto financetheir child’' s postsecondary education. Such information
and guidancewould be especidly hel pful for minority parents, many of whom may not be adequatdly
informed about financing possibilities and resort to either taking onan additiona job or asking the
assistance of other family members. Familieswould a so benefit from programsthat guide them
through the financia aid application process during their teen’ ssenior year in high school. Giventhe
rising costs of postsecondary education, such programsin secondary education could becomecritical
in enhancing the future opportunities of many students, especially those from minority and
disadvantaged backgrounds.
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Appendix A

Parental I nvolvement Factor Analyses

Using principal component, orthogonal factor analyses with equimax rotations, factor scales are created
to identify different typologies of parental involvement. Initidly, acorrelation matrix showsthat many pairs
of these variables are significantly associated at a P=.0001 level.

On the basis of minimum eigenvalue criteria: twelve significant factors emergeto reved six diverse areas
or typologies of parental involvement for the base year data, fifteen significant factors emerge to reveal
five typologies for the second follow-up data. There are five, rather than six, typologies for the second
follow-up data because there are no survey items addressing respondent’ srolein school decision-making
or parent-teacher organizations. Factor analyses of parents’ obligations for college access revea five
significant factors for the base year and thirteen for the second follow-up data.

Oblique versus Orthogonal Rotation

Comparisons, between oblique factor analyses with promax rotations and the orthogonal analyses with
equimax rotations, drive the decision for the use of orthogonal on the basis of the overall strength of the
orthogond factor patterns. Use of traditiona orthogonal factor analyses eliminates any correlation between
the factors.

Base Year Parental Involvement VariablesIncluded in Factor Analysis

A-1




BYP57B
BYP57C
BYP57D
BYP57E
BYP57F
BYP57G
BYP57H
BYP58A
BYP58B
BYP58C
BYP58D
BYP58E
BY P58F
BYP59A
BYP59B
BYP59C
BYP59E
BY PGOA
BY P60B
BYP60C

CONTACTED ABOUT ACADEMIC PROGRAM

CONTACTED ABOUT H.S. COURSE SELECTION
CONTACTED ABOUT PLACEMNT DEC RE H.S. PGM
CONTACTED ABOUT BEHAVIOR IN SCHOOL
CONTACTED ABOUT SCHOOL FUND RAISING
CONTACTED ABOUT INFO FOR SCHOOL RECORDS
CONTACTED ABOUT VOLUNTEER WORK AT SCHOOL
CONTACTED SCHOOL ABOUT ACADEMIC PERFORMANCE
CONTACTED SCHOOL ABOUT ACADEMIC PROGRAM
CONTACTED SCHOOL ABOUT BEHAVIOR

CONTACTED SCHOOL ABOUT FUND RAISING
CONTACTD SCHOOL ABOUT INFO FOR SCH RECORDS
CONTACTED SCHOOL ABOUT DOING VOLUNTEER WORK
BELONG TO PARENT-TEACHER ORGANIZATION

ATTEND PARENT-TEACHER ORGANIZATION MEETINGS
TAKE PART IN PARENT-TEACH ORG ACTIVITIES
BELONG TO ANY OTHER ORGANIZATION

CHILD STUDY ART OUTSIDE REGULAR SCHOOL

CHILD STUDY MUSIC OUTSIDE REGULAR SCHOOL
CHILD STUDY DANCE OUTSIDE REGULAR SCHOOL
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Appendix A (continued)

Base Year Parental Involvement VariablesIncluded in Factor Analysis

BYP60D CHILD STUDY LANGUAGE OUTSIDE REGULAR SCHOOL
BY PGOF CHILD STUDY HISTORY OUTSIDE REGULAR SCHOOL
BYP60G CHILD STUDY COMPUTER OUTSIDE REGULAR SCHOOL
BY P60OH CHILD STUDY OTHER SKILLS OUTSIDE REG SCHOOL
BYP61AB 8TH GRADER BORROWS BOOKS FROM PUB LIBRARY
BYP61BB 8TH GRADER ATTENDS CONCERTS/MUSICAL EVENTS
BYP61CB 8TH GRADER GOES TO ART MUSEUMS

BYP61DB 8TH GRADER GOES TO SCIENCE MUSEUMS

BYP61EB 8TH GRADER GOES TO HISTORY MUSEUMS

BYPG3A CHILD EVERINVOLVED IN BOY/GIRL SCOUTS

BYP63B CHILD EVER INVOLVED IN CUB SCOUTS/'BROWNIES
BYPG63C CHILD EVER INVOLVED IN CAMPFIRE/BLUEBIRDS
BYP63D CHILD EVER INVOLVED IN BOYS-GIRLS CLUB

BY P63F CHILD EVER INVOLVED IN YMCA, YWCA, JCC

BYP63G CHILD EVER INVOLVED IN SPORTS TEAMS

BYP63H CHILD EVER INVOLVED IN 4-H CLUB

BYPG3I CHILD EVER INVOLVED IN COMMUNITY GROUP

BY P64A FAMILY RULE ABOUT PROGRAMS CHILD MAY WATCH
BYP64B FAMILY RULE HOW EARLY/LATE CHILD WATCH TV
BYP64C FAMILY RULE HOW MANY HRS CHILD WATCH TV
BYP64D FAMILY RULE HOW MANY HRSWATCH TV ON SCHOOL DAY S
BY PG5A FAMILY RULE ABOUT MAINTAINING GRADE AVG

BY P65B FAMILY RULE ABOUT DOING HOMEWORK

BYP65C FAMILY RULE ABOUT DOING HOUSEHOLD CHORES

BY P66 HOW OFTEN TALKSTO CHILD ABOUT SCHOOL EXPERIENCES
BYP67 HOW OFTEN TALKSTO CHILD ABOUT H.S. PLANS

BY P68 HOW OFTEN TALKSTO CHILD RE POST H.S. PLANS

BY P69 HOW OFTEN HELP CHILD WITH HOMEWORK

BYP76 HOW FAR IN SCHOOL R EXPECT CHILD TO GO

BYP77 WHO WILL DECIDE CHILD’SH.S. COURSES

BYP82B ANY EDUCATIONAL EXPENSES FOR PRIVATE SCHOOL
BYP82D ANY EDUCATIONAL EXPENSES FOR TUTORING

BYP83 EXPECT CHILD WILL GO ON TO ADDITIONAL ED
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Appendix B

Second Follow-Up Parental Involvement VariablesIncluded in Factor Analysis

F2P26C
F2P26D
F2PA3A
F2P43B
F2P43C
F2P43D
F2PA3E
F2PA3F
F2P43G
F2P43H
F2pP44

F2P44B
F2P44C
F2P44E
F2PA4F
F2P44G
F2PASA
F2P45B
F2PA5C
F2P46A
F2P46B
F2P46C
F2P46D
F2PA8A
F2P48B
F2P48C
F2P48D
F2PASE
F2PA8F
F2P48G
F2PA8H
F2PA8|

RHAS PROBLEMS UNDERSTANDING TEEN’S TEACHERS

R HAS PROBLEMS MAKING SELF UNDERSTOOD BY TEACHERS
SCHOOL CONTACTED RABOUT ACADEMIC PERFORMANCE
SCHOOL CONTACTED RABOUT ACADEMIC PROGRAM
SCHOOL CONTACTED RABOUT TEEN'SPLANSAFTERH.S.
SCHOOL CONTACTED R ABOUT COLLEGE PREP COURSE SEL
SCHOOL CONTACTED RABOUT TEEN'SATTENDANCE
SCHOOL CONTACTED R ABOUT TEEN’'SBEHAVIOR

SCHOOL CONTACTED R ABOUT VOLUNTEER WORK AT SCHOOL
SCHOOL CONTACT RABOUT HOW TO HELP TEEN W/WORK
CONTACTED SCHOOL ABOUT COLLEGE PREP COURSE SEL
CONTACTED SCHOOL ABOUT ACADEMIC PROGRAM
CONTACTED SCHOOL ABOUT TEEN'SPLANSAFTERH.S.
CONTACTED SCHOOL ABOUT TEEN’SATTENDANCE
CONTACTED SCHOOL ABOUT TEEN'S BEHAVIOR
CONTACTED SCHOOL ABOUT DOING VOLUNTEER WORK
ATTENDED PROGRAM ABOUT EDUCATIONAL OPPS AFTER HS
ATTENDED PROGRAM ABOUT COLLEGE FINANCIAL AID
ATTENDED PROGRAM ABOUT EMPLOYMENT OPPORT

R KNOWS WHICH COURSES TEEN ISTAKING

R KNOWS HOW WELL TEEN ISDOING IN SCHOOL

R KNOWS# OF CREDITS TEEN HAS TOWARD GRAD

R KNOWS# CREDITS TEEN NEEDS TO GRADUATE

WHO DECIDES HOW LATE TEEN CAN STAY OUT

WHO DECIDESWHEN TEEN CAN USE CAR

WHO DECIDESWHETHER TEEN CAN HAVE A JOB

WHO DECIDES HOW TEEN SPENDS OWN MONEY

WHO DECIDES IF TEEN DRINKS ALCOHOL AT HOME

WHO DECIDES IF TEEN CAN DRINK ALCOHOL

WHO DECIDES IF PRIVILEGES ARE TAKEN AWAY

WHO DECIDES WHETHER TEEN SHOULD GO TO COLLEGE
WHO DECIDES WHICH COURSES TEEN TAKES
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Appendix B (continued)

Second Follow-Up Parental Involvement VariablesIncluded in Factor Analysis

F2P49A
F2P49B
F2P49C
F2P49D
F2PA9E
F2PA9F
F2P49G
F2PA9H
F2PA9I
F2P49J
F2P50A
F2P50B
F2P50C
F2P50D
F2P50E
F2P50F
F2P50G
F2P50H
F2P50I
F2P50J
F2P50L
F2P56A
F2P56B
F2P56C
F2P61
F2P62A
F2P62C
F2P62D
F2P63
F2P76A
F2P76B

DISCUSSWITH TEEN SELECTING COURSES
DISCUSSWITH TEEN SCHOOL ACTIVITIES

DISCUSS W/ TEEN THINGS TEEN HAS STUDIED
DISCUSSWITH TEEN TEEN'S GRADES

DISCUSSWITH TEEN PLANS TO TAKE SAT/ACT
DISCUSSWITH TEEN APPLYING TO COLLEGES
DISCUSS W/ TEEN JOBS TEEN MIGHT APPLY

DISCUSS W/TEEN COMMUNITY/NAT' L/WORLD EVENTS
DISCUSSWITH TEEN THINGS TROUBLING TEEN
DISCUSSW/TEEN TEEN'S INTERESTS/HOBBIES
ATTENDED SCHOOL ACTIVITIESWITH TEEN

WORKED ON HOMEWORK/PROJECTS WITH TEEN
ATTENDED CONCERTS, PLAYS, MOVIES W/TEEN
ATTENDED SPORTS EVENTS OUTSIDE SCHOOL W/TEEN
ATTENDED RELIGIOUS SERVICESWITH TEEN
ATTENDED FAMILY SOCIAL FUNCTIONS W/TEEN
TOOK DAY TRIPS'VACATIONSWITH TEEN

WORKED ON HOBBY/PLAYED SPORTSWITH TEEN
WENT SHOPPING WITH TEEN

WENT TO RESTAURANTS/ATE OUT WITH TEEN

DID SOMETHING ELSE FUN WITH TEEN

DISCUSS THINGS AT TEEN’'S SCHOOL W/OTHER PARENT
DISCUSS TEEN'S EDUCATION PLANS W/OTHER PARENTS
DISCUSS TEEN'S CAREER PLANS W/OTHER PARENTS
HOW FAR IN SCHOOL R EXPECTS TEEN TO GO

R ENCOURAGED TEEN TO PREPARE FOR SAT

R ENCOURAGED TEEN TO PREPARE FOR ASVAB

R ENCOURAGED TEEN TO PREPARE FOR GED

R TALKED TO TEEN ABOUT APPLYING FOR COLLEGE
ANY EDUCATIONAL EXPENSES FOR PRIVATE SCHOOL
ANY EDUCATIONAL EXPENSES FOR TUTORING
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Appendix C

Base Year College-Related Parental Involvement Variables Included in Factor Analysis

BYP84
BYP84AA
BYP84AB
BYP84AC
BYP84AD
BYP84AE
BYP84AF
BYP84AG
BYP84B
BYP84C
BYP84D
BYP85A
BYP85B
BYP85C
BYP85D
BY P85E
BY P85F
BYP85G
BYP85H
BYP8SI
BYP85J

SAVED ANY MONEY FOR CHILD ED AFTER H.S.
STARTED A SAVINGS ACCOUNT

BOUGHT AN INSURANCE POLICY

BOUGHT U.S. SAVINGS BONDS

MADE INVESTMENTSIN STOCKS/REAL ESTATE
SET UP A TRUST FUND

STARTED WORKING/TAKEN AN ADDITIONAL JOB
ESTABLISHED ANOTHER FORM OF SAVINGS
MONEY R SET ASIDE FOR CHILD’SFUTURE ED
MONEY R EXPECT TO SET ASIDE FOR CHILD ED
EXPECT AMOUNT TO COVER COST OF CHILD ED
CHILD WILL BE ABLE TO EARN MONEY FOR ED
CAN PAY FOR CHILD ED WITHOUT ASSISTANCE
FAMILY NOT WILLING GO INTO DEBT FOR ED
FAMILY INCOME TOO HIGH FOR LOAN/SCHOLARSHIP
CHILD GRADES NOT HIGH ENOUGH TO QUALIFY
CHILD TEST SCORES NOT GOOD ENOUGH QUALIFY
TOO MUCH WORK TO APPLY FOR FINANCIAL AID
NOT MUCH INFORMATION ON FINANCIAL AID
DON'T SEEWAY TO GET MONEY FOR COLLEGE
RELATIVESWILL HELP PAY CHILD COLLEGE EXPENSES
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Appendix D

Second Follow-Up College-Related Par ental I nvolvement
VariablesIncluded in Factor Analysis
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F2P65A
F2P65B
F2P65C
F2P65D
F2P65E
F2P66A
F2P668
F2P66C
F2P66D
F2P66E
F2P66F
F2P66H
F2P66
F2P66J
F2P66K
F2P66L
F2P66M
F2P66N
F2P660
F2P66P
F2P66Q
F2P66R
F2P67
F2P68
F2P79A
F2P798
F2P79C
F2P79D
F2P79E
F2P79F
F2P79G
F2P79H
F2P79l
F2P79J
F2P80
F2P81
F2P82
F2P84A

TEEN WANTS TO DECIDE ABOUT COLLEGE BY SELF

R TALKED TO TEEN ABOUT PARTICULAR SCHOOLS

R TALKED TO TEEN IN GENERAL ABOUT SCHOOLS

R GAVE TEEN INFORMATION FROM SCHOOL

R OFFERED TO TAKE TEEN TO PRIVATE COUNSELOR
TEEN'S COLLEGE- IMPORTANCE OF LOW COST
TEEN’S COLLEGE- IMPORTANCE FINANCIAL AID
TEEN’S COLLEGE- IMPORTANCE OF CURRICULUM
TEEN’'S COLLEGE- IMPORTANCE OF SPORT PROGRAM
TEEN'S COLLEGE- IMPORTANCE OF SOCIAL LIFE
TEEN’S COLLEGE- IMPORTANCE OF LIVE AT HOME
TEEN’S COLLEGE- IMPORTANCE RELIGIOUS ENVIRONMENT
TEEN'S COLLEGE- IMPORTANCE OF LOW CRIME
TEEN'S COLLEGE- IMPORTANCE JOB PLACEMENT
TEEN'S COLLEGE- IMP OF GRAD SCHOOL PLACEMENT
TEEN’S COLLEGE- IMPORTANCE OF ACADEMIC REP
TEEN'S COLLEGE- EASY ADMISSION STANDARDS
TEEN'S COLLEGE- DESIRED PROGRAM AVAILABLE
TEEN'S COLLEGE- IMP OF RACIAL/ETHNIC COMPOSITION
TEEN'S COLLEGE- IMP OF SIZE OF SCHOOL

TEEN'S COLLEGE- IMP OF GEOGRAPHIC LOCATION
TEEN'S COLLEGE- IMP OF ATTEND R'S SCHOOL
VISITED HOW MANY SCHOOLSWITH TEEN

A PARTICULAR CAREER INTERESTS YOUR TEEN

R STARTED A SAVINGS ACCOUNT

R BOUGHT AN INSURANCE POLICY

R BOUGHT U.S. SAVINGS BONDS

R MADE INVESTMENTS IN STOCKS/REAL ESTATE

SET UP A TRUST

R STARTED WORKING ANOTHER JOB/MORE HOURS

R ESTABLISHED ANOTHER FORM OF SAVINGS

R PLANNED TO REDUCE EXPENSES IN SOME WAY

R PLANNED TO REMORTGAGE PROPERTY/TAKE LOAN
R HAD TEEN PUT ASIDE EARNINGS

GRADE TEEN IN WHEN R STARTED SAVING

MONEY R SET ASIDE FOR TEEN'S FUTURE ED

EXPECT AMOUNT TO COVER COST OF EDUCATION
TALKED W/HS GUIDANCE COUNSELOR ABOUT FIN AID

Appendix D (continued)
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Second Follow-Up College- Related Parental | nvolvement
VariablesIncluded in Factor Analysis

F2P84B
F2P84C
F2P84D
F2P84E
F2P84F
F2P84G
F2P85A
F2P85B
F2P85C
F2P86B
F2P86C
F2P87A
F2P87B
F2P87C
F2P87D
F2P88
F2P89A
F2P89B
F2P89C
F2P89E
F2P89F
F2P89G
F2P89H
F2P89l
F2P89J
F2P90
F2Po1
F2PO2A
F2Po2C
F2P92D
F2PO2E
F2Po2F
F2P92G
F2Po2H
F2pPo2l
F2P92J
F2Po2K
F2P92L

TALKED W/COLLEGE REP ABOUT FINANCIAL AID

TALKED W/LOAN OFFICER ABOUT FINANCIAL AID

TALKED W/OTHER PERSON ABOUT FINANCIAL AID

READ U.S. DEPT OF EDUCATION INFO ON FINANCIAL AID
READ COLLEGE INFO ON FINANCIAL AID

READ ABOUT FINANCIAL AID THROUGH MILITARY

PLAN TOUSE LOANSTO PAY FOR TEEN'S STUDY

WILL USE SCHOLARSHIPS, GRANTS FOR TEEN'S STUDY
PLAN TO USE WORK PROGRAMS FOR TEEN'S STUDY

R OR TEEN HAS APPLIED FOR SCHOLARSHIPS/GRANTS

R OR TEEN HAS APPLIED FOR WORK PROGRAMS

R KNOWSABOUT STATE STUDENT LOAN PROGRAM

R KNOWS ABOUT FEDERAL LOAN PROGRAM

R KNOWSABOUT COLLEGE STUDENT LOAN PROGRAM

R KNOWSABOUT PRIVATE EDUCATION LOANS

TEEN HAS APPLIED FOR FINANCIAL AID

CAN PAY FOR TEEN ED WITHOUT ASSISTANCE

TEEN GRADES NOT HIGH ENOUGH TO QUALIFY

WE DON’'T WANT TO REPORT FINANCIAL SITUATION

TOO MUCH WORK TO APPLY FOR FINANCIAL AID

NOT MUCH INFORMATION ON FINANCIAL AID

NO MONEY AVAILABLE FOR AID

RELATIVESWILL HELP PAY TEEN COLLEGE EXPENSES
MISSED THE DEADLINE FOR APPLICATION

DON’'T KNOW HOW TO APPLY

AMOUNT EXPECT TO SPEND TEEN'S EDUCATION NEXT YEAR
AMOUNT OF DEBT OK FOR TEEN’'S EDUCATION NEXT YEAR
WILL USE CURRENT EARNINGS FOR TEEN'S EDUCATION
WILL USE 2ND MORTGAGE FOR TEEN'S EDUCATION

WILL USE BORROWING FOR TEEN'S EDUCATION

WILL USE ALIMONY/CHILD SUP FOR TEEN’'S EDUCATION
USE CHILD’S EARNINGS/SAVINGS FOR TEEN'S EDUCATION
WILL USE TRUST FUND FOR TEEN'S EDUCATION

USE RELATIVES CONTRIBUTIONS FOR TEEN'S EDUCATION
WILL USE SCHOLARSHIPS/GRANTS FOR TEEN’'S EDUCATION
USE STATE OR FEDERAL LOANS FOR TEEN’S EDUCATION
USE SOC SEC/VET ADMIN BENEFITS FOR TEEN'S EDUCATION
OTHER SOURCE TO PAY FOR TEEN'S EDUCATION
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